
REPORT TO QUECHUA BENEFIT ON CASA CHAPI SCHOOL Page 1 

 

 

October 2016 

   

Report to Quechua Benefit on Casa Chapi School 

PASS, LLC 

October 2016 
 

SUMMARY 

  

According to the findings of the program assessment conducted in August 2016, Casa Chapi School is 

already a good educational institution, aiming to be a great one, and ultimately aspiring to be a model for 

high-quality schooling in the Colca Valley. The school already meets many criteria for educational quality, 

and in innumerable ways already exceeds expectations of what a school in a remote, under-resourced 

area of Peru can be and accomplish. Its strengths are its values-driven education; holistic approach to 

child development; high value for cultural diversity and Quechua cultures; family and community 

engagement; and the list of strengths could go on. 

   

The school’s main weakness is student under-performance. Parents of children at Casa Chapi aspire for 

their children to be in a better position than they themselves are in; they envision their children attaining 

higher education and being professionals. Part of achieving this vision certainly involves raising children’s 

confidence and self-esteem through arts and character-building, which Casa Chapi already does well. 

However, ultimately, for children to advance into professional sphere, it is imperative for children to 

succeed in the core academic subject areas. 

 

Fortunately, the school leadership and staff are well aware of the students’ performance and are 

committed to student success. To support them in this, the short- to and medium-term priorities for 

improvements in Casa Chapi’s educational delivery are:  

 Increase teacher training: teacher in-service training at least once/month 

 Increase staff capacity: hire at least 1 additional teacher  

 Improve literacy environment: conduct a specialized assessment targeting reading and writing 

  

Less immediately urgent, but intimately connected with the goal of raising student achievement, would be 

enhancing the linguistic inclusiveness and cultural responsiveness of Casa Chapi School, especially in 

the areas of linguistic inclusivity and sensitivity. To this end, priorities, needs, and longer-term plans are 

laid out in more detail in the program assessment below. 

 

BACKGROUND OF THE STUDY 

  

In August 2016, the U.S. organization Quechua Benefit invited PASS Associate Consultant Cassondra 

Puls (“Consultant”) to accompany the Quechua Benefit team to Peru. According to the Scope of Work 

agreed between Quechua Benefit and PASS, LLC, the Consultant would fulfill the following tasks:  

  

 Program Assessment. Conduct overall assessment of Casa Chapi’s educational program, its 

teachers, and its students during August field visit to the school site in Peru. Provide a written 

report of assessment, findings, and recommendations. 

 English as a Foreign Language (EFL) Program Development. Make recommendations for 

development of an EFL program at Casa Chapi. 

 Linguistic/ Cultural Inclusion. Make recommendations for inclusion of Quechua language(s) 

and culture(s) in the Casa Chapi school setting. 
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 Secondary School Development. Provide preliminary recommendations for future development 

of secondary school, based on on-site observations. 

 Community Outreach. Provide preliminary recommendations on how to engage local and 

international partner schools; how to collaborate with local educational outposts; and how to 

holistically incorporate Casa Chapi and its partner schools with the Healthy Communities 

initiative. 

 

The Consultant spent 7 days in Chivay between the dates of August 23-September 1. The program 

assessment aims to gain a holistic picture of Casa Chapi’s current educational operations, as well as 

collect ideas from local stakeholders—who experience the school most closely—about how to improve 

the school in the future. The program assessment also makes specific Recommendations regarding 

areas listed above. 

 

STUDY PRIMARY INVESTIGATORS 

 

Susan Regier is Executive Director of the Casa 
Chapi Partner Schools Program at Quechua 
Benefit. 

Cassondra Puls is Director of Strategic 
Communications and Associate Consultant—
Education at PASS, LLC. 

 

METHODOLOGY 

 

A. Participants 

 

Country Director (n=1)  

Principal (n=1) 

Teachers (n = 5 ) 

Students (n = 57) 

Family members (n = 7) 

 

B. Interview Prompts 

 

Principal—Unstructured interview 

Curriculum. What subjects are taught at Casa Chapi School? What are the government 

mandates? How is the daily schedule arranged? How long is the school day? How many schools 

days are there in the year? How much planning time do teachers have? 

Teacher professional development (PD). What are the teachers’ certifications/ qualifications? 

How do you hire/ fire teachers? Do teachers receive in-service PD—how much and how often? 

How do you oversee/evaluate teachers? 

Students. How many students are there—girls and boys? How many in each grade? How do you 

assign students to a class, and what is the procedure for placing below-grade-level incoming 

students? How do you group learners with different ability levels? How do you evaluate/ assess 

students? 

Classroom management and school culture. How did you set the behavior expectations 

(rules) and how do you communicate behavior expectations to students? How do you and the 

teachers respond to behavior infractions? What are the common misbehaviors? What are the 

values of the school? How were they chosen? What are the students’ roles? How are these 

distributed? 
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Country Director—Unstructured interview 

 

Teachers—Focus Group (x2) 

Curriculum. How do you feel about the curriculum? How do you feel about your ability to 

plan/prepare for lessons? When would it be possible to fit in more planning time? How? What 

would you need to better support your lesson planning? What materials do you need? 

Teacher PD. What topics/skills would you like more training in? Have you ever done peer 

observations/feedback? How do you improve your teaching? 

Students. What are your students’ main strengths? What do your students need more support 

in? How do you address different abilities in class? How do you integrate students’ culture into 

lessons? Do students have the chance/permission to use their home language (e.g. Quechua) 

during the instructional day? How many books do students generally read per week? How often 

do students read independently? 

Priorities. What are your priorities for improving your teaching and students’ learning?  

  

Students, Grades 1-3—Structured focus group interview 

 What is your name? How old are you? ¿Cuál es tu nombre? ¿Cuántos años tienes? 

 What do you like about Casa Chapi? ¿Qué te gusta sobre Casa Chapi? 

 What don’t you like about Casa Chapi? ¿Qué no te gusta sobre Casa Chapi? 

 

Students, Grades 4-6—Structured individual interview 

 How do you feel about living and studying at Casa Chapi? ¿Cómo te sientes de vivir y 

estudiar en Casa Chapi? 

 Why? ¿Porque? 

 Can you give an example? ¿Podrías dar un ejemplo? 

 What would you like to change about Casa Chapi? ¿Qué te gustaría cambiar de Casa 

Chapi? 

 

Family members  

 What is your name? Who is your child at Casa Chapi? ¿Cuál es su nombre? ¿Quién es su niño/a 

en Casa Chapi? 

 What are your goals and aspirations for your child? ¿Qué son sus metas y aspiraciones para su 

niño/a? 

 Why did you decide to enroll your child at Casa Chapi? ¿Porque decidieron a enrolar su niño/a 

en Casa Chapi? 

 How do you feel about the information that you receive from Casa Chapi about the educational 

progress and behavior of your child? ¿Cómo se sienten sobre la información que reciben de 

Casa Chapi sobre el progreso educativo y el comportamiento de su niño/a? 

 Is the information adequate, or not? ¿La información es suficiente o no? 

 How do you feel about the educational progress of your child? ¿Cómo se sienten sobre el 

progreso educativo de su niño/a? 

 Does your child receive enough support from the teachers and personnel at Casa Chapi? 

¿Recibe su niño suficiente apoyo de las profesoras y personel de Casa Chapi? 

 Are there other topics or skills that you would like your child to learn? ¿Hay más tópicos o 

habilidades que se gustaría aprender su niño? 



REPORT TO QUECHUA BENEFIT ON CASA CHAPI SCHOOL Page 4 

 

 

October 2016 

   

i. Would you like your child to learn English? ¿Quisiera que su niño/a aprender 

Inglés?     

 How do you feel about the cultural inclusion at Casa Chapi? ¿Como se sienten sobre la inclusion 

de cultura en Casa Chapi? 

 Would you like your child to learn to read and write Quechua? ¿Quisiera que su niño/a 

aprender a escribir y leer Quechua? 

 Is there more that you would like your child to learn about your culture? ¿Hay más que le 

gustaría aprender su niño/a sobre sobre su cultura? 

 

SCHOOL OVERVIEW (AUGUST 2016) 

Table 1: Casa Chapi School background information 

School leadership 

 
Country Director—Alejandro 
Principal—Margot 

School instructional staff 
 

Casa Chapi Association teachers
1
 

 Margot—Grade 2 

 Maria Luisa—Grade 3 and 4 
 Evita—Grade 5 
 
State Teachers

2
 

 Evelina Velazques Flores—Grade 1 
 Juana Turpo Alanoca—Grade 6 

Student body 

 
59 students 
 35 girls 

 25 boys 
 
Grade 1—8 students 
Grade 2—3 students 

Grade 3—10 students 
Grade 4—12 students 
Grade 5—13 students 
Grade 6—13 students 

 

Background. Casa Chapi is a state school with private administration, offering primary school (Grades 1-

6), located in the town of Chivay in the Colca Valley of Peru. It was founded in 2010 as a residency for 

children who needed closer place to live in order to attend a government school in Chivay. Due to local 

demand, Casa Chapi began operating as a school in 2012, and opened its dedicated school building in 

March 2016. 

  

Students. Casa Chapi’s student population is 59, comprised of 35 girls and 25 boys. The students are 

unequally distributed throughout the grades. Students who enroll in Casa Chapi at an advanced grade, 

beyond Grade 1, are placed according to educational documents which are sent to the school along with 

the child. The students come from families in Chivay, Caylloma, Lari, Yanque, Orcopampa, and other 

towns and villages in the Colca Valley. Casa Chapi aims to enroll children from remote, underserved 

areas or from families of low socioeconomic status. The children who live and enroll at Casa Chapi 

receive periodic health screenings and healthcare. 

    

Teachers and training. There are 5 teachers, each working until 4pm each day. In the past year, 

teachers received 1 training from the Ministry of Education and 1 training sponsored by Casa Chapi. 

According to the principal, teachers are evaluated once per semester with a surprise classroom 

observation. In addition, representatives from the Ministry of Education or the Municipality appear 

unannounced at the school 2 to 3 times per month to observe the operations of the school. 

  

Curriculum and schedule. The curriculum for the 2016 school year contained 7 subjects (áreas): 

Matemáticas, Comunicación (Language Arts), Personal Social (Social Studies), Ciencia Ambiente 

                                                             
1
 Salaries covered by Quechua Benefit. 

2
 Salaries covered by the Ministry of Education. 
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(Environmental Science), Religión, Educación Física, and Arte. Each school day contains either 1 or 2 

áreas—1 if it is a very challenging subject (Mathematics or Communication), or 2 if one of the subjects is 

a less challenging one (such as Art or Religion). According to respondents, the block scheduling 

decreased interruptions in content delivery for students, and made it easier for teachers to prepare for 

their lessons by decreasing the number of subjects they have to prep for each day. The curricular content 

is provided by the Ministry of Education, and is divided into individual sessions which are delivered in 

packets. 

  

Extracurricular activities. Casa Chapi teaching staff and leadership demonstrate commitment to 

educating the whole child, identifying children’s talents and interests, and fostering those talents. Casa 

Chapi teachers and leadership acknowledged that children have “multiple intelligences”  and they foster 

these intelligences through differentiated activities and different grouping strategies in the classroom. 

Students confirmed these reports, saying that they often learn through games and activities. In addition, 

the school encourages students’ talents in art, dance, poetry, and theater. It does so through afterschool 

talleres (workshops) on activities such as cooking, computer, and painting which take place from 4pm-

6pm each weekday afternoon. Casa Chapi students are also encouraged to participate in local and 

regional competitions in dance, poetry, etc. 

    

Evaluation. Students are evaluated by group evaluation, peer evaluation, as well as individual teacher 

evaluation 3 times per semester. They also take into account activities like declamación and teatro. 

Academic performance is measured through national tests administered by the national Ministry of 

Education, known as the Evaluación Censal de Estudiantes (ECE). Casa Chapi and Quechua Benefit are 

able to access Casa Chapi students’ ECE results and can compare them to regional performance data; at 

the time of the assessment, they did not have access to national comparative data. 

   

School culture. Like the Quechua Benefit organization as a whole, Casa Chapi identifies as a non-

denominational faith-based institution. The Casa Chapi site includes an on-site chapel which students are 

given access to, and which is utilized by the community for religious events. Students at Casa Chapi have 

access to Bibles and attend Religion classes. Likewise, the Casa Chapi School infuses values into its 

teaching. The school holds several Valores (values) including Prudencia, Respeto, Amor, and Patriotismo 

(Appendix I). These values were selected in collaboration with the family members of children who attend 

Casa Chapi. The values are then infused with the educational content via the selection of a weekly value: 

each week is assigned a specific value. The morning lectura is curated and adapted to match this weekly 

value, and teachers are encouraged to integrate this value into their instructional content delivery. Casa 

Chapi also acknowledges local values: in its cafeteria, the 3 Quechua values are prominently displayed 

(Appendix I) although it was not observed how these 3 values are integrated into school activities. 

  

Behavior incentive system. Rules are communicated via posters displayed in the cafeteria. Since Casa 

Chapi is a boarding school, children live on-site in one of 5 mixed-age / mixed-grade casitas (dormitories) 

with 10 children each. Children wear a hat and scarf corresponding to the assigned color of their casita. 

Each casita gains points throughout the week based on the casita members’ educational performance, 

their participation in morning lectura, and their general comportment. The winning casita earns a prize at 

the end of the week. Teachers report using a number of negative incentives, such as revoking privileges 

to watch movies. Children are also allocated roles, connecting them to the school and broader 

community. Each casita has two leaders, each with specific roles and responsibilities within the casita 

(Appendix I), and there are also specific roles for students in the school functioning as well (Appendix I). 
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FINDINGS & ANALYSIS 

  

A. Strengths   

   

Safety, security, and focus on education. It is axiomatic that children must feel safe in order to learn: 

feeling safe at school translates into higher academic achievement, increased student well-being, and 

greater engagement. This is even more urgent for learners who come from troubled or traumatized 

backgrounds, as do many of the children of Casa Chapi. The Casa Chapi grounds are clean, secure, 

bright; facilities are in good repair and well-maintained. The testimony of children attested that they feel 

safe and their basic needs are being met: all child respondents said they felt “good,” “happy,” and “proud” 

of living and studying in Casa Chapi. The Country Director said, “The children are in Casa Chapi for 

studying. Not for food, not for clothes, for studying.” The children’s testimonies triangulated this: when 

asked why they liked living and studying in Casa Chapi, the majority of children emphasized educational 

activities: they said that at Casa Chapi they could “learn more,” “progress forward,” “be professional,” and 

could “study.” Children who had experience at other schools, such as transfers or day students, 

spontaneously remarked that Casa Chapi compares favorably to other schools in the area/region, saying 

that at Casa Chapi “you learn more” than at other schools. When children were asked what could be 

improved, or what else they would like to have at Casa Chapi, the most common response was more 

toys—especially more bicycles—and more learning materials such as books and microscopes (see 

Appendix II). This suggests that children feel their needs are being met, and that they feel safe to be 

children and to learn. Children reported harmonious, collaborative, and supportive relations with their 

peers, and several students cited this as one of the things they liked most about Casa Chapi. 

     

Family involvement and communication. One of Quechua Benefit’s known organizational strengths is 

its strong ties with the local and regional community, and Casa Chapi also carries this strength. It holds 

monthly workshops for parents and family members to attend, as well as events that engage parents and 

students in mutual activities. Parents are welcome to visit the grounds at any time to see their children, 

and many parents take their children to spend weekends at home. Family members who were 

interviewed all felt that they received sufficient information about their child’s educational progress and 

behavior. One set of family members requested more information about how they, as parents, could 

support their child’s learning at home. 

  

Holistic approach to child development. Many schools in under-resourced environments are forced, 

through constraint, to fixate solely on academics and academic outcomes. In addition, even well-

resourced schools become dominated by high-stakes standardized tests at the expense of arts and other 

expressive skills. However, Casa Chapi teachers and staff demonstrated a commitment to valuing and 

fostering the whole range of a student’s talents and interests, despite the prevailing curriculum. As one 

teacher said, “Debe de formar integralmente, no solamente de matemática y comunicación. Valores, 

personal social, como es él como una persona. En ciencia ambiente, se cuida valores del medio que 

viven. Creo considera yo que todas las áreas son importantes, pero el ministerio de educación solo 

valoran las dos áreas.” 

 

Positive orientation to culture. Sadly, many schools around the world prohibit cultural and linguistic 

diversity in the school. In contrast, the Casa Chapi site and staff are suffused with a positive orientation 

toward the cultural diversity of Peru and the specific local cultures, including the locally predominant 

Quechua culture. “Chapi” itself is a Quechua word meaning “here,” and the buildings of the site are 

designed based on Indigenous architectural motifs. Teachers—some of whom come from Quechua-
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speaking families—were strongly in favor of protecting and advancing the cultural diversity of Peru. 

Teachers are sensitive to cultural representation, cultural relevancy, and cultural responsiveness, and 

make efforts to adapt and augment official textbook and instructional material to be more culturally 

relevant to learners and more representative of the lives of Peruvian cultures in the mountains. Teachers 

reported that they permit the use of Quechua in classroom, promote the use of spoken Quechua in 

casitas, and they encourage those who speak Quechua to teach it to their peers. This positive orientation 

reaches the leadership: after a bilingual theater performance, the Country Director addressed the 

children, saying: “En Quechua y en Español. Es muy bien.”  

  

B. Weaknesses  

 

Academic performance and rigor. In order for learning to occur, learners must be provided with content 

and tasks that target their zone of proximal development: in other words, content and tasks that are 

challenging but attainable with adult guidance and support. Conversely, if tasks are too easy or too 

difficult, learning is less likely to occur. In addition, academic performance is more likely to be high when 

the amount of content-time activity and time-on-task during the instructional day is maximized; 

conversely, if there are disruptions during the school day, or teachers are absent, then academic learning 

time is decreased, making it more difficult to students to learn and perform well academically . This 

assessment was not designed to collect data on the academic performance of Casa Chapi students. 

However, academic performance was a recurring theme of participants. Teachers and school leadership 

attested that academic subject area performance as measured by regional and Ministry of Education 

tests and examination was lower than desired, particularly Mathematics and Communication. Indeed, 

anecdotal observations made during our visit cast some doubt on the level of rigor being upheld at the 

school. In one case, a number of students were observed copying mathematical problems from the 

board; when asked why they were copying, the students replied that they did not know.
3
 In another case, 

the Grade 1 and Grade 2 classes were seen to have been combined, and all of them were coloring in 

coloring-book pages.
4
 The teaching staff is aware and committed to helping children succeed, and have 

independently proposed and enacted a plan to raise student performance by December: they instituted 

twice-weekly talleres de reforzamiento (tutoring) on Tuesday and Thursday afternoons; monthly 

evaluation of all students by an external assessor; and a system of merit pay to reward those teachers 

who improve students’ academic performance based on exam scores. However, if the instructional day is 

not being utilized effectively, some of these plans may be treating a symptom rather than addressing the 

root issue. Based on some observations, it is possible that not all students are being delivered 

challenging, developmentally appropriate tasks, and it is not clear that the instructional day is being 

maximized for all grade levels. Addressing this will require a multipronged approach including 

implementing more, and more effective, teacher trainings; allocating more teacher preparation time; and 

working with students themselves to set and track goals.  

    

Literacy environment. As noted above, teachers and teaching staff are determined and motivated to 

help students succeed, including in reading: they value reading and have made efforts to improve 

                                                             
3
 Copying content into notebooks, without any further processing of the material, is not challenging and does not 

require higher-order thinking. It may be worthwhile for teachers to receive training or resources in Bloom’s Taxonomy 
to help them better analyze the levels of complexity of educational content and activities. 
4
 Note that the disruptions may have been due to the high level of visitor activity. However, the two grades were 

combined because the Grade 1 teacher was absent, so the Grade 2 teacher (who is also the Principal) had to 

combine and cover both grades. The principal also noted that Ministry of Education officials visit the school multiple 
times per month, i.e. potentially requiring her to leave her Grade 2 class to greet them. It is impossible for teachers to 
teach, and therefore impossible for children to learn, if the teachers are not present. 

https://en.wikipedia.org/wiki/Bloom%27s_taxonomy
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student’s reading comprehension in the language of instruction, Spanish. The auxiliary teacher leads a 

daily lectura (reading comprehension) exercise in the morning while all students are gathered in the 

cafeteria. The school has a dedicated library, each classroom has its own books, and each casita 

reportedly has its own library of books. However, a number of physical and pedagogical shortcomings 

were identified in the school’s approach to literacy:  

 available books not developmentally appropriate (e.g. text size too small, or inadequate range of 

books for readers at different reading levels);  

 lack of access for children to the available books, or lack of encouragement to utilize the books
5
; 

  insufficient number of available books;  

 underutilization of library;  

 no apparent organization / tracking / filing system for books;  

 no sets of leveled or decodable readers;  

 no institutionalized individualized / independent reading time;  

 no program of extensive reading; and 

 potential lack of key literacy instructional skills among teaching staff.  

Reading is the basis for all other academic skills (e.g. mathematical word problems require reading skills). 

Many Casa Chapi children arrive from Quechua speaking-homes, or homes without many books, and 

may therefore lack many of the foundational language and literacy skills of their peers who speak Spanish 

in the home or have more home resources. Providing a less than robust school literacy environment, and 

failing to inculcate a habit and love of reading in each child, will threaten all other educational efforts at 

Casa Chapi School and potentially make it more difficult for Casa Chapi graduates to readily succeed in 

post-primary schooling. 

    

Language-sensitive educational support. Fluency in the language of instruction stands out as a 

significant predictor of learner success in both reading competencies and curriculum content. Students’ 

low performance could be attributable to the lack of language-sensitive educational support in lower 

grades. Students who speak a different home language (e.g. Quechua) than the medium of instruction 

(Spanish) often struggle due to the demands of simultaneously acquiring a foreign language while also 

gaining academic skills (literacy, study skills, social-emotional regulation, physical dexterity, etc.). 

Providing some degree of language-sensitive support in the early grades (1-3) would potentially ease 

students’ transition into schooling and increase their uptake of academic skills and content.  

   

C. Opportunities  

  

Cultural and linguistic inclusion. During the interviews with family members, Casa Chapi parents were 

asked the question “Como se sienten sobre la inclusion de cultura en Casa Chapi?,” parents unanimously 

stated their desire for their childrne to learn Quechua. The staff’s backgrounds and positive orientation 

toward cultural diversity, combined with parent’s strong interest in Quechua literacy, create an opportunity 

for Casa Chapi to distinguish itself through offering robust Quechua literacy program.  

 

Teacher professional development / teacher training (capacitación de profesores). Teachers were 

enthusiastic about trainings that they had recently attended; they described a training that they had 

recently completed on project-based learning and then demonstrated how they had used a project in one 

of their Environmental Science lessons. Teachers were not only open to additional training, but actively 

                                                             
5
 In interviews, students requested certain kinds of books, e.g. a Bible or a book of biblical stories, which are already 

in the library. This suggests that students are not given access to or not aware of these available literacy materials. In 
addition, the principal stated that children are not allowed in the library except for afterschool workshops. 
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eager for more training, especially in mathematics pedagogical strategies. Teachers requested that 

trainings should take place at least once monthly. Teacher training presents an opportunity for Quechua 

Benefit not only to raise quality of educational delivery at Casa Chapi, but an opportunity  to advance its 

educational mission beyond the Casa Chapi grounds: were Casa Chapi School to hire trainers to deliver 

trainings in Chivay, or Arequipa, teachers from other schools in the area could attend the training, thereby 

expanding Quechua Benefit’s impact. 

  

EFL (English as a Foreign Language).
6
 The Quechua Benefit leadership stated their desire to institute 

an English as a Foreign Language (EFL) program. Generally speaking, EFL programs in remote, under-

resourced areas face many challenges to success. Successful language learning is the result of massive 

exposure to the target language. In the foreign language classroom, this input comes either from the 

language teacher, from target-language textual material, or from multimedia material, none of which is 

readily available or accessible in remote areas like Chivay. However, given that Casa Chapi has 

established partnerships with U.S. schools (one of them a bilingual school), that Casa Chapi has invested 

in Internet access, and that Quechua Benefit is a U.S.-based organization with access to many English 

language resources, Casa Chapi has ingredients for a successful EFL program. Among all the interview 

subjects, only two students spontaneously identified English as a desired skill they would like to learn at 

Casa Chapi; no teachers or parents spontaneously mentioned English. However, when prompted, all 

participants were affirmative toward the idea of English language program, with some parents 

acknowledging that knowing English could be useful for gaining regional jobs in tourism or for helping 

their students attain professional careers.     

    

D. Threats 

    

Therapy and social-emotional support. Many Casa Chapi children come from troubled homes and 

background. The teachers and staff reported feeling that they do not have the capacity or the expertise to 

attend to the psychological needs of the children, such as focusing, self-esteem, and motivation. One set 

of parents also mentioned a desire for targeted psychological support. Children cannot learn if they do not 

have the social-emotional skills to attend to their learning. Therefore, failing to address the psychological 

needs of learners will create barriers to learning for students, and will be a drain on the energy and 

morale of teaching staff. 

     

Staff capacity and planning time. As in any other performance-driven profession, effective teaching 

requires preparation; as a rule of thumb, it is said that for every 1 hour of classroom instructional delivery, 

a teacher should “prep” for 1 hour. Teaching also requires planning; even when a pre-scripted curriculum 

is provided, the individual lessons must be analyzed, adapted, and augmented, often in collaboration with 

co-workers. Finally, among professions, teaching has one of the highest rates of burnout; to sustain 

motivation, teachers need some amount of time for recovery and self-care. At Casa Chapi, teaching staff 

demonstrated high morale, a healthy sense of humor, and were committed to the cause of educating the 

children, even when doing so was demanding. However, teachers reported feeling “stressed” and 

overcommitted with filling the multiple roles at Casa Chapi: “Nosotros somos mamás y profesoras.” 

“Trabajamos todo el día… No es igual para una profesora de aquí con una profesora de afuera.”  The 

teachers remarked that the lack of planning and prep time was affecting their teaching; with more 

                                                             
6
 English as a Second Language (ESL) refers to the learning of English when there is a great deal of exposure to 

English outside of the classroom. English as a Foreign Language (EFL) refers to the learning of English when there is 
a low exposure to English outside of the classroom; it also describes learning where English may be a third or 
additional language. Therefore, an English program at Casa Chapi would be better described as an EFL program. 
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planning time, they could “improve their strategies” and help the children “learn more.” Teaching staff also 

mentioned at length the difficulty of working on Friday and Sunday nights, leaving them only one night to 

spend at their homes in Arequipa. Lack of capacity in the teaching staff ultimately affects the quality of the 

education, limits what changes or improvements can be instituted, and endangers other potential efforts 

to improve the quality of education. Some potential solutions to carve out teacher preparation, planning, 

and recovery time were discussed
7
 but not confirmed at the time of the program assessment. An 

immediate priority would be to hire an additional teacher to replace the Principal as Grade 2 teacher; 

then, the Principal could devote herself fully to school management, while stepping in to serve as a 

substitute in the case of absent teachers. 

   

Channels of communication and change management. Institutional management was not specified as 

a focus of this assessment. However, organizational communication and management arose as themes 

in discussion with the school leadership. School leaders felt that they were not informed about potential 

visitors, events, or changes happening in the school, and that they were not consulted regarding their 

own opinions and priorities. Regardless of what changes are decided upon, two-way channels of 

communication should be established so that all involved feel appropriately informed, heard, and, ideally, 

empowered.    

   

RECOMMENDATIONS 

 

In addition to the Analysis listed above, Quechua Benefit has requested specific Recommendations in 

regard to the areas below. 

   

Cultural and Linguistic Inclusion. There is immense evidence that children learn more and learn better 

in a language and cultural framework that they know, understand, and are familiar with. Based on this, 

several bilingual and bicultural pedagogical models have been developed to support learners’ languages 

and cultures. 

 

Content-language-integrated learning (CLIL) is meaning-focused instruction in which academic subjects 

such as Science, Mathematics, and History are taught in a target language (e.g. English or Quechua). 

The goal of CLIL is primarily the learning of academic content, with language learning as a secondary 

goal. CLIL is used in multilingual regions of Europe, such as the Basque region of Spain, where many 

learners encounter academic content in four languages (English, Spanish, French, and Basque). 

  

Mother-tongue-based multilingual education (MTB-MLE) refers to the teaching of early-grade instruction 

through a learner’s first language (“mother tongue”), and then progressively adding additional languages 

(Appendix IV). It is used in many contexts where the national language is a dominant language (such as 

Spanish) that is not spoken as a first language by all learners. MTB-MLE has been recognized by the 

United Nations, UNESCO, and many experts as a linguistic human right, and MTB-MLE is increasingly 

being adopted by national governments such as the Philippines, Uganda, Ethiopia, Ghana, and Nepal. 

  

Intercultural bilingual education (IBE) is a model of education designed for contexts with two (or more) 

cultures and languages in contact, usually a dominant culture and an underprivileged one. IBE is 

discussed and also applied above all in Latin America, where it was originally developed as an alternative 

                                                             
7
 E.g. it was suggested that some afternoons, responsible children with specific skills, under the supervision of an 

auxiliary staff member, could lead workshops in skills they are “experts” in, like sewing or painting, freeing teachers 
up for planning time. 
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to monolingual Hispanic education due to Indigenous movements and activism. Its most advanced form 

was in Ecuador, where, until recently, Indigenous individuals managed and ran their own Intercultural 

Bilingual Education System, separate from the National Education System. The Ministry of Education of 

Peru already has an established policy on Educación Intercultural Bilingüe. 

  

Table 3: Stages of integration of Quechua language and literacy at Casa Chapi School 
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STAGE 1: Raise status of 

Quechua in school 

Encourage Quechua usage throughout school day activities 
and in the casitas. The goal would be to further strengthen 

the status of Quechua on the school grounds, and to provide 
informal opportunities for oral practice and input. 

STAGE 2: Quechua taller 
on weekend / afterschool 
Quechua Club 

Engage a Quechua instructor to deliver once/week lessons 
on a weekend day (e.g. Saturday). And/or, form an 
afterschool Quechua Club which could be led by a Quechua 
instructor, or could be self-directed by students under 
guidance of a teacher, a parent, a community member, or 

another responsible Quechua-literate adult. The goal would 
be to deepen oral proficiency through semi-formal practice, 
to begin establishing the basics of literacy (letters, alphabet, 
simple words), and to integrate aspects of Quechua culture 
into the school activities. 

 Quechua instructor  

 Quechua literacy materials, especially folktales and 
myths 

 Quechua signs around school campus 

STAGE 3: Quechua 
subject class and 
expanded Quechua 

cultural activities  

Quechua is added to the curriculum as a lesson delivered 
during the instructional day. The goal would be to fully 
consolidate Quechua oral skills, and to establish basic 
literacy (reading and writing) for each student.  

 Quechua instructor 

 Quechua curriculum 
 Quechua literacy materials 
 Quechua cultural activities  

STAGE 4: Intercultural 

Bilingual Education 

Casa Chapi delivers educational content in both Quechua 
and Spanish. Potentially, could register with MoE as an IBE 
school and receive resources. The goal would be multifold: 
support full mastery of Quechua; promote the status of 

Quechua; meet the desires of parents to see their children 
carry the language forward; and conform to Casa Chapi’s full 
principles to value the culture and to operate as a model in 
the region. 

 Quechua language instructor 
 Quechua-speaking teacher(s) accredited to teach 

academic subjects 
 Quechua-medium academic curricula 
 Quechua cultural activities 

 

Of these models, based on its demographics and social/political context, Casa Chapi School best fits the 

model of IBE. Stage 1 is already well underway—Casa Chapi students who know spoken Quechua are 

encouraged to use it in theater performances, poetry recitals, and in the dormitories. These types of 

encouragements and activities should be continued and expanded. Stage 2 is relatively attainable: as 

noted by informants at the school site, the main challenge will be finding a Quechua-speaking instructor 

who is also literate. However, in the meantime, Quechua Club could be run by any responsible Quechua-

http://www.telesurtv.net/english/news/Ecuadors-Bilingual-Education-Strengthens-Indigenous-Community-20160106-0017.html
http://www.minedu.gob.pe/minedu/archivos/a/002/01-general/2-propuesta_pedaggogica_eib_2013.pdf
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speaking youth or adult, leading oral activities (stories, songs, poetry, etc.).
8
 Quechua text should begin to 

be introduced and displayed publicly into the school environment at this stage. Stage 3 is the most 

important one. To meet parent’s desires for their children to be literate in Quechua, and to show Casa 

Chapi’s commitment to raising the status of Quechua, Quechua literacy would have, at the very least, to 

be delivered as a formal lesson during the instructional day. The number of hours per week would depend 

on scheduling availability; but it should be at least 2 hours in order to be effective and not tokenistic. 

Finally, Stage 4 would be a much larger shift that would require a great deal of deliberation, 

communication, buy-in from stakeholders, and deliberate planning and implementation. 

  

There are a number of commonly-cited challenges to implementing Quechua subject or medium 

instruction, some of which have already been cited by participants in this current assessment: lack of 

sufficient literacy materials in Quechua; lack of qualified teachers to deliver Quechua literacy instruction; 

lack of consensus on orthographic and lexical aspects of Quechua; lack of curricular materials. However, 

most of these issues have been encountered in other contexts in Peru and South America. For instance, 

Mathematics and Science are already being delivered in Quechua-medium in some schools of Peru. 

  

Ultimately, Casa Chapi has the potential to evolve into an intercultural bilingual school, with lessons 

delivered bilingually in Spanish and Quechua, and English delivered as a subject. Casa Chapi children 

would then graduate trilingual as well as triliterate, able to read and write in three languages. This would 

not only dramatically increase the cultural responsiveness of Casa Chapi and position Quechua Benefit 

as a leader in cultural valuation, preservation, and status-raising—it have the potential to increase the 

quality of education, student academic achievement, and parent/community engagement. 

  

English as a Foreign Language (EFL) Program. Thanks to its partners and resources, Casa Chapi has 

an opportunity to develop a successful EFL program. The first step would be to establish the overall goal 

of the EFL program. What should learners be able to do with the language by the end of their course of 

instruction at Casa Chapi? Example: “Students will be able to attain a B1-level English competence as 

measured by the Common European Framework for Languages,” or “Students will gain the English 

language competency to be able to enroll and attend English-medium secondary schools in Arequipa or 

the U.S,” or, “Students will be able to communicate in English with partner school classrooms.” The 

curricular objectives, and individual lesson outcomes, would then be designed based on this goal. 

 

Table 2: Stages of EFL Program Development at Casa Chapi 

STAGE 1: 
Introduce English 
textual material 
throughout the 
school grounds 

English-language textual materials should be displayed prominently 
around the school and made available for use by children. The goal for 

this stage would be to informally familiarize students with the language, 
and to begin accustoming / encouraging school staff to support the 
language. 

 Posters, signs around school 
 Books, magazines, workbooks, and other textual materials 
 Tablet games, Internet resources 

 Collaboration with partner schools 

STAGE 2: English 
Workshop or 
English Club 

Institute a recurring English Workshop (taller de Inglés) during the 
afterschool period, or an English Club on a weekday. Ideally, this would 
be led by an English-competent adult. However, with enough preparation, 

                                                             
8
 For example, in the Chittagong hills of Bangladesh, community elders served as language guides, telling stories in 

the community’s mother tongue. Children then did projects transcribing the stories and performing the stories in 
dance, theater, and costume. 
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this could be supervised by any responsible adult. The goal would be to 
provide regular access to more robust linguistic input, to familiarize 
students with the language, and to begin lexical development of 
foundational English vocabulary (numbers, colors, animals, etc.). 

 Materials (posters, handouts, books, etc.) 

 Movies, clips, etc. in English, or in English with Spanish subtitles 
 Flash cards, card games, board games in English 
 Internet or Internet-downloaded multimedia materials 
 Collaboration with partner schools 

STAGE 3: EFL 

subject class 

Add English as a lesson delivered during the instructional day. The 
number of hours per week would depend on the learning goals and the 
amount of time available in the schedule, but should not be less than 2 

hours per week. The goal would be achieving targeted, specific, 
measurable linguistic outcomes as specified in the chosen English 
curriculum. 

 English instructor 
 EFL curriculum

9
 

 EFL learning materials (textbook, handouts, etc.) corresponding 

to the curriculum 
 Collaboration with partner schools 

 

Stage 1 has already been implemented to some degree, with posters and English-language books 

displayed and available at the school. Stage 2 can begin anytime, given a minimal amount of materials, 

guidance, and a place in the schedule. Stage 3 will be the biggest step. The main ingredient of success of 

the EFL program at this stage would be recruiting and hiring an English instructor that is qualified, 

competent, committed, and also affordable. A local expat teacher could be recruited using any number of 

recruiting services and websites; this teacher would be qualified and committed, but likely expensive to 

pay and lodge, if one can even be persuaded to travel to / live in Chivay. On the other hand, a Quechua 

Benefit volunteer or fellowship program bringing recent college graduates from the U.S. to teach at Casa 

Chapi for semester or year-long terms would be one cost-effective solution; however, there would be risks 

and tradeoffs in terms of the competency and commitment of volunteer instructors, who often do not have 

teaching experience. 

  

There are several options for the curricular content at Stage 3, based on the goals of the EFL program 

and the amount of resources available. The curriculum could be a scripted package purchased from a 

private company; it could be designed and developed specially for Casa Chapi by an educational 

consultant or an English teacher; or, it could be provided by the Ministry of Education of Peru, which has 

recently begun disseminating English curricula as an elective. 

  

Moving forward, additional specific considerations would have to be made for populating, scheduling, and 

managing the English class. Which grades would participate in an EFL class? It is not advisable for the 

early grades (Grades 1-2) to participate in the English class, as the early grade learners are still 

developing their (bi)literacy and metalinguistic awareness in their second language, Spanish (and 

potentially, in their first language, Quechua). What would the Grade 1 and Grade 2 learners be doing 

while Grades 3-6 are attending EFL class? These learners could potentially be attending a Quechua 

literacy class while the rest of the learners are in their respective EFL classes. How would Casa Chapi 

                                                             
9
 If a less experienced / qualified English instructor is hired, the curriculum would have to be fully scripted. If the 

English instructor is more experienced and qualified, he or she could design English lessons and the curriculum 
would not have to be scripted. 
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School place incoming older learners who have not had any English instruction? If there is only one 

English teacher, how would this instructor’s classes be scheduled to accommodate all the levels of 

English learners? How would students be assessed and evaluated on English? 

   

English does not have to be a medium of instruction to be learned well. I t is not advisable to deliver 

content in English; i.e., it is not advisable for Casa Chapi to be a bilingual Spanish/English or multilingual 

Spanish/Quechua/English school. There is a lack of linguistic support in the immediate school 

environment for English, meaning that the only source of English linguistic input would be the formal EFL 

classes delivered at Casa Chapi. Therefore, given only a couple of hours of inauthentic, classroom-based 

input, it is unlikely that the majority of students
10

 would gain a strong enough command of English to be 

able to absorb academic content through the medium of English within the primary years.
11

 In addition, it 

is unclear that Casa Chapi would be able to attract and retain a teacher who is qualified / certified to 

deliver academic content in English. If Casa Chapi is to be a “model school” for its region, it must be 

designed in a way that is realistic and achievable. Instead, it is advised that Casa Chapi School integrate 

English as a Foreign Language subject class. This does not preclude children gaining an appropriately 

high degree of competence in English, or English having a visible and significant presence at the school. 

However, according to this EFL Program Development plan, academic content delivery in English would 

not be a goal.  

     

Finally, it is critical that an EFL program does not supplant a Quechua program. There is no limit on the 

number of languages a child, or any person, can learn. Given adequate support, both English and 

Quechua can be developed in tandem. In fact, as noted above, Casa Chapi has just many ingredients for 

successful Quechua acquisition as it does for English. 

 

Seconday School Development. Both parent and student informants reported their interest in a Casa 

Chapi secondary school. However, the Country Director advised against it, saying that forming a 

secondary school would present new issues and challenges that Quechua Benefit does not have 

organizational knowledge or resources to address. Instead, at this stage, it is advised that Quechua 

Benefit consolidate its primary school and ensure that all the students it has taken under its auspices are 

being delivered a quality education. Then, Quechua Benefit and Casa Chapi should aim to spread their 

effective practices to other primary schools in the area, and/ or potentially open further Casa Chapi 

primary schools.
12

 Only after those efforts have been achieved would it be advisable to commit resources 

to a Quechua Benefit-funded / Casa Chapi branded secondary school. 

Future topics for further investigation and recommendation. In addition to the areas above, PASS 

would recommend guidance in the following: 

                                                             
10

 Some students at Casa Chapi have independently made extraordinary accomplishments in language acquisition. 
One Casa Chapi graduate picked up English through independent study and was able to pursue her post-primary 
studies in the U.S. We interviewed two children who had independently taught themselves English vocabulary. 
However, a school-wide language program must be designed to engage these highly motivated students as well as 

be realistic and achievable for less motivated, or less capable, students. 
11

 EFL lessons in primary school would prepare students to be able to succeed in English-medium schooling at a later 
post-secondary level; in fact, progressing from a home or national language medium in primary, to an English 
medium in secondary, is a common progression in many schools and school systems around the world. 
12

 One educational organization in Kyrgyzstan, Bilimkana, has taken this approach: by opening many private schools 
in rural areas, it is able to achieve economies of scale in educational delivery, and also able to influence/ partner with 
the neighboring government schools, ultimately raising educational quality for all students in an area. 
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 School-wide literacy evaluation and plan. PASS’s educational consultant can conduct a 

specialized evaluation to assess the literacy pedagogy and practice at Casa Chapi School, make 

specific recommendations for improving the literacy environment, and, ultimately, raise literacy 

performance.
13

 

 EFL program design & implementation. PASS’s educational consultant can provide curriculum 

development guidance and services to design a program of activities for an English Club or 

Workshop. When Casa Chapi is ready to implement a curricular EFL program, PASS can advise 

on EFL curriculum packages, textbooks, and teacher recruitment. 

 Bilingual program design. PASS’s educational consultant can design a bilingual 

(Spanish/Quechua) program for the school, and can connect Quechua Benefit with academic 

experts who are specialists in IBE to further develop and advise the program.  

 

APPENDIX 

 

I. Media Documentation 

 

 
 

  

                                                             
13

 We have already begun some work on this. The principal already made a plan to include a 10-15 minute block of 
independent reading time for the whole school, every morning. A further literacy evaluation would confirm that this is 
being implemented, and is being done effectively. 
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II. Requested Items, Materials, and Services 

 

Students  Teachers/School Leadership Parents 

Toys & Extracurricular 
 Bicycles

14
 

 Dance workshop
15

 

 Soccer balls 
 Volleyball net and 

volleyballs 
 Patineta (scooter) 
 Columpios (swingset) 
 Dolls 

  
Learning materials 
 Tablets (i.e. more use of 

tablets) 
 Microscope 

 Principal training 
 Management 

 Computing 
 English 

 Teacher training (monthly) 
 Mathematics teaching strategies 
 Communicación teaching 

strategies 
 Extending/adapting materials 

 More planning time 
 More books 

 Psychological support / therapy 
for children (1 meeting with child 
therapist every 2 weeks) 

 Costumes for theatrical 

 Monthly meetings 
covering a wider variety 
of family planning issues 

and methods 
 More information about 

how they, as parents, 
can support their 
children’s learning 

 Psychological support / 

therapy for child 
 Quechua literacy 

instruction 

                                                             
14

 Highly requested item: more bicycles was the students’ most common answer for what they would like to improve 
at Casa Chapi. 
15

 The dance instructor had recently quit, causing the taller de danza to be disrupted. 
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 Telescope 
 Maquina para tejer (sewing 

machine) 
 
Books 

 Stories 
 Legends, myths; stories 

and legends of Peru 
 Biographies of Peruvian 

historical figures 
 Bible 

 Biblical storybooks 
 Astronomy 
 Biology 
 Astronauts 
 Age-appropriate 

storybooks
16

; decodable 

and leveled readers
17

 
 
Other 
 Protection/security against 

earthquakes 
 English lessons

18
 

 Piano, music classes 
 Different oraciónes spoken 

in the comedor 
 More plants and flowers 

around the school grounds 
 More animals: chickens, 

sheep, dogs, guinea pigs 
 Gender-separated rooms in 

casita (some are co-ed) 

performances 
 Traditional dress of sierra, costa, 

selva for national holidays and 
dance performances 

 Field trips 

 More books 
 Better built / insulated windows (to 

keep out sound and cold air) 

 

  

                                                             
16

 Two students requested books for younger readers. It is not clear whether there are no level-appropriate books for 
younger readers, or whether they are present but the young learners do not have access to them.  
17

 Decodable readers are books that contain only words with phonological patterns and high frequency words that 

students have already been taught. Leveled readers are books that, based on word count, word length, sentence 

structure, and story composition, are appropriate for students at different stages of reading skills development. Both 
types of readers support different aspects of the literacy development. Teachers can be trained to create both from 
scratch. Or leveled/decodable readers can be purchased in sets, or subscribed to through a service such as 

ReadingA-Z, which is a digital repository of printable leveled readers. 
18

 Two students independently requested English classes and demonstrated some words, e.g. counting in English 
and colors. 

https://www.readinga-z.com/members/index.php
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IV. Multilingual Education Model 

 

 


